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" INTRODUCTION

’
.

The Educational Resources and Develi;mcnt Center at

the Un1vers1ty of Connecticut conductcd an evaluation of

the Parent Chlld Toy Lending Library Program (Manchester
Learnlng—Play Act1v1t1es/PrOgram) for the towns of East

Hartford and Manchester. Whereas individual reporté have
.o /

been prepared for‘eacv;:GWn, a joint report on the training

component for toy demonstrators is prov1ded because both

towns particiéated at -[e/Zame tlme in the tralnlng program

s
established for these towns and a summatlon_of the training

. R . . '
program data would provide more accurate information to the

towns ., .
) 1

"'Evajuation of the program encombasséd the following (/

areas: ' . . : '
3 . ' .

¥//»/;53 ...Toy Demonstrator Training Program .
" .Developmental Progress ’ ’

.Reaction of Children-to.Toys

.Parent-child Relationship

.Parent Evaluation of the Program

Data colLectlon occuryed’ through a. variety of. modes
4

wh’!% 1nc1uded observatlon . .testing and questlonnalres.'

A report of-the flndlngs r ﬁhlting from the total data K
collection process follows.

. . .o . . .
’ ,"",,




PROGRAM BACKGROUND

Description of Program

-. . ' / S o A ( _ <:_;,’{m;ﬂ'

Development of the Program : . L PR
= ¥ ’ - o .- - St
NN Adoption of the Manchester ‘Learning-Play Activitieé\

Program stemmed from the needgto provxde pre-school

experiences that WOuld develop certaln skllls and concepts

-
’

designed to provide ‘children a ;ptter.ohancelforasuccess -

in school. The program's focus was children whosé PPy -
o e ) .
background was low 1ncome and/or poor garental educatlon. "

K N

Parental 1nvolvement 1n the pre¢e§§)was percelved as a key : N .

—
d k Lt . LI

'e1ement in the program. . .. ‘e ’ _ Te

* n

" Because of 1nsuff1c1ent :undbuto prov1de an addltﬁbnai §

program for chlldrenwnbt yet of legal school age, fundang et
~/¢ / e , ., ' -~ .54 o ». ~- —

sources. external to the local edycation agency wyre’revreyeg s -

Resultlng from that sehrch wé% ﬁhe applbcatlon orqurg :’ '3§;

fulds) under Title I% ESBA of 1965 to the,ﬁew program;‘i%‘_,\ :
. 3 g0 e RS T

j“&l‘ A

, ¢ - ' £ LT '.' . : . 3! L’.
. ’ . » : L
Population , R ,‘\3 e

. S oer
The spec1f1c populatlon i volved in the/Manchester .

4

LEarnlng-Play Act1v1t1es Program consisted primarily of

- ) ~

three-year olds, withithe age range at the start of the

- T . . . . ‘
roggam being. fwo years, eight months to fon}iyears, six ‘
onths. ~Dur1ng the course of the program, approx1mately !

1rty—f1ve chlldren P rtfhlpated, althqugh not all chlldren '




remained to the .end of the program. Two minority gréap

' la

children, one black child and one Puerto Rican child, were ‘
.involved ‘in the program. ‘ § ‘ e o

. ‘ —f? ‘ 4 »

Selectlon of program partlclpants was based upon the

' s
* reduced lunch program crlterla or ‘one- parent famllles

regardless of income. ?arental agreement to‘part1c1pate

.was the final criterion for adm1551on to the program L
Whereas the majorlty of chlldren 1nc1uded 1n theéprOgram
E3 3;~ 4 .
were not from low-cost hous1nq, there was a, hxgh goncentratlon
C ,

of children from Title I ellglblllty areas. -Oﬁly'one family -~ *

5§d be termed mlddle class." =~ ’ - ; - j;fﬁ?_"’

»

*
%

RNy

ProgramlOperation: Operatlon of, the Manchesteg Learnlng-

- 'é

Play Activities was initiated in m1d -Septembery;

ith the

. two—wgsigtraining program for toy-demonstrato . feilowed,~ L B

]

—
Program Pocus

The program was deYelEped to establish a 5%:“
)\‘5 n
B suﬂbortive / perLences leadlng to or fOSterlng i§
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Underlying this direction was a two-fold effort to help

cﬁilaren develop certain cogntive skills that would %ive ’

’e

them-aéiz}tér chance for success 1n school and to 1nvolve

parent? in preparing them to help thelr chlldren at’ home.’/-‘;x' PR

[

~~ The focus on developlng the parent-chlld relatlonshlﬁ\gy o

.

enabllng parents ‘to part1c1pate actively 1n the education

of their pre—school children was.percelved as a vital

.
v

component of the progran. -

More: specifically, the program was designed to: ¢

3

~4pfg;1de chf!breh with learning-play activities. -
that will aid in language development, problem
solving, sensory awareness and fine motor -
cobordination.

- develop”in the children a better self-image and
a greater degree of self confidence. ° :

- enhance parent/child/teacher rélé}kodgﬁips - L o

v,
P .
S A

T Program ;erSOAnel ’/ o ‘ a
'éosition ’ ‘ _ | EE@E - : ‘ o T
'Coordihafor,i*iéle I M¥*51§339r‘w°1ff | .
Coorainator, Learning-Play ) T,
Actlv;tles Program -+ Ms, Patriciq Hughes .
\\Toy Degggigratarg ' . | éMs. Kamile Mikgowicz .

(9/74-6/75) .
\Eileen Tupper
' (9/74-4775) -
ngeli Casalino

(4/75.6/75)




PRESENTATION OF DATA

Introduction

In order to assess attainment of program objectives a )

*

variety. of app aches to gatherlng data was. utlllzedww—Much~H+~-—~w‘

of the'data obtalned for thlS report stems from the careful

f

efforts of the toy demonstrators in observ1ng and recordlng

requested 1nformatlon.

-

\‘

f

-

The following -types of information were colfected from

‘the following sources for this report. -

/
\

-

INFORMATION

SOURCE

FREQUENCY

Tg; Demgnstrator
Traini Program -

Observatlons(BRDC)
Questlonnalre

Twice
Orice

| - d X
Concepts .DevelGpment

A -

Observations

Pre-Test s
Post-Test

Once
Once or Twice
Weekly

Child Development
-physical
ocial
-emotlonal
-intellectual

Obgervations

(Toy Demanstrators)

(T8y Demonstrators)

/ )
\ fo- .

Weekly

+ Referrals to School or
Other Service Agencies

{Toy Demonstrators)

Observations

As Neede?/
Ld . Y

T Reaction of Children
to Toys

Observatiohs T —— _
{Toy Demonstrators) N

Parent~-Child Z
Relationship — |

-type of 1nterac ion

| (Toy DemonstratorsX7
-~extent of .invcl ement.
dextent of inter ctlon

Observations

‘. N - -

-/

v
\ a B

Pi/Ent Evalu&t&on of

'Questioq

ire /

P g;am




. :
Evaluatign of tfia Training Program

Introduétion

«
.

As a part'of the 1nstallat10n of the’ Parent/Chlld

Toy- Lendlng lerary in East*Haﬁtford and Manchester, a
AN Y !
two—week tralnlng pr0gram for toy demonstrators (and other
a s ’\

) approprlate or .interested school d1str1ct personnel) was\

. 4
conducted,by Ms. Shirley- FZster, coord;nator of the Toy

lerary Program, in New Hawven, gonnectlcut. Participants P

.
y
H

\in the trafnlng progtam 1nc1uded two (2) toy demonstrators ;

., and the coordlnator of the program for each town- in aqdltlon,

some sessions were attended by an early ch11dhood educatlon

teacher and librarian from Eas7 ﬁaﬂtford ‘Also,- follow-
to the training program occurfed through perjodic meet'ngs

;

of the training program participantSuWith Ms. Foster.
A dual approach ‘to evaluation of the-to)

train;ng
program:was utilized. First,‘ohservations were made of

two (2) training sessions. fhe first meeting'with/the toy .
demonstrators and other personnel Was~se1ected for one

» -

observatlon in order to gain scme 1nsight regardlng the -

general approach to tra1n1ng and, in partlcular, the basic

components and sequence. of the\tralnlng program. The.last

i observation occurred mid-week of the second week of training .

% 3

~and was$ chosen for observation in.order to assess that part

- of the program dealing with the toy demonstratibn{process

itself ‘by toy,demonstrators in a-role-playing situation.




1
4
ig
¥
v

3

The second appro&th to evalyation of tne,trainng' ) ' c
f

e
-

~

B - O

o . . ! .
ogram was an assessmelt of’partic&pant understanding o

reactlon toward varlous components of the program. A o

-
“ '\ .

two-part guestionnairex wa% administered té the four toy

demonstrators and one toy program coordinator following

the completion of the two-week training'program; Part-A .

®

of thE‘questlonnalre (9 questlons) cons1sted of an adaptatlon .
(1n directions"’ only) of a Far West Laboratory éuestlonnalre

des1gned t% assess understandlng of basrc concepts of the . o /
s ? . ' '
toy demonstratlon program.‘ Part B of tne questlonnalre
/ - ’

Py
(11 questions) focused on* partlclpant ‘reaction to the programd

alqu a var1ety of dlmen51ons. o

R
Follow1ng is a summlty &nd analysis of

from informal observatlons of "two of the tyaining. prOgraﬁ

L]

sesilons and formal oli\ktlon of data by eans of the
tralnlng prOgram .q est10nna1re.’

N

. ' R ¢ ¢ .
Report on observatlons ofugra;nlng S “ o o

. Descrrgtmon of | eptember 19th TralnlngLSess1on Thls sess1on, e,
. - . . : ;}‘.
which. was a half- day meetlng, was the flrst tralnlng ses51on,
- /J/".

“ 0 - -

held w1th the toy demonstrators‘ At thls tlme, fralnees-Were -
. 1ntroduced to theogeneral operaﬁlon of t*e toy llbrary ¥rogram N

and a W1de range of topics deal ng/wlth the role of the toy ; “

demonstrator was briefly- d1scussed.‘ A sampllng of thOSe tOplCS-

» v
o0

., ’ a T .
included: entry 1nto the home, home env1ronments and control ’ v

V e’

of negative”reactlons toward értuatlons whlch mlght be deemed

1 ! & - . ¢
'

. N g s . , e

*See Appendlx A for copy of the questfonnalre. s : .




Y

repulslve by the toy demonstrators, cglid behavi ?L‘ 7 :
general of the three—year old types é ‘ch11d~r actions ;u
// to” toys, procedural ggldellnes, 1dent121catlon of ch:I;;Eg,\v |
. W1th problems needlng referral to spec1a1 agenc1es, record'.‘ ¢

— . N
- A v

_.,forms and procedures and evaluatlon. .

~

'An—informal, open type of approach was used durlng the -

. '

ining session. All part1c1pants in the sessaon

selves/énd explalned thei
L o . ~ K
( supeiyisor, toy demohstrator) Msf Foster:
. / / /

A opened the d1scqss1on on the operatlon of the training

program and encouraged participants’ to share their own

.

experienceé relevani:tggthe topics under discussion- ally

+ gY¥oup members took part at some time' dur1ng Qi"meetlng 1n

]

v

thls.type of . verbal interac ion.

¥

B

This meetifg appear d to have several notlceabLe’V/M .

strengthsqand weaknesses. One part;cularly noteworthyp

st%ength w3s the open climate and rapport estiblished

the group participants. Also‘significant was tﬁe easg with

which Ms. Foster was able to 1ntroduce concepts and e11c1t

group interest and communigation on/the top1cs A weakness

of the session was the apparent lack of speclflc'object;yesh

N\

for. the 1ntroductorl meetlng. Whereas cers/ai'n objkctives, V) .

although unwrltten, could be detected a wigde scatterlnq of

'..Koplcs dlscussed w1thlh a s1ng1e meetlng mide it soméwhat o
4 \ a
dlfflCUlt to grasp Some - of the 1deas presented. Another :

* . )

problem was that the materlals whlch were to hawe accompanled

- .




| S = -~ -.\'\

i;uq lg e; they had not been'nrepared.

Se mber 24th Trainihg Se551on' Th;s meetlng focysed -«\

- upon;deveIOment of specrflc 'skills regulred for demonstratlng

»certaln tos and also developmgqt of condeence’on the 2?5£
L . '
of the téy demonstrators in worklng w1th the toys. The

se
5 o LA

pr;mary Vehche~used'tp gccomgllsh the objectlves of the

: .emonssration.'v'{(; ",t%:[r . — % ' ‘}

\> . .Honerwrk for the“preqiods exéning was to stud? how ") . 3
", to:demonstrate he_fo -; \g'loys. Tolor Lotto, the" Feely . |
o ‘Bgé, and the\Sound'Cans " The £6ie playlng agt1v1t1es 7: T . :

| co%sisted'of the demonstratlon of eacﬁ toy 2- 3 tlmes £§ . : “ﬁ
. the toy demonst;ators with. other toy demonstrators and ;} : } ‘%

£

members of the grouf (superv1°ors, aldes and°‘s. Foster)
playlng the roles of*mother and chlld Durlng the'tole-pigylng

LY

act1V1t1es.maﬁy ”types of parent and Chlld behav1or were ‘,- . -
)

. encountefed' thesi?y szmulatlng sltuatzons.llkely to be .

w

S encountered when toy demonstrators enter the homes.

[3

Two of the four toy demonstrators‘pvertlx,expressed
. . 1

strong.negatlve reactlon tO'part1c1patqng-1n the role playin

@ct1V1t1es in the role-of toy emonstrator; the other two

s o < e o

toy<demonstrators 1nd1catcd mi er%negatlve reactlons to the

. ® Tete \

.

" process.” However, Ms. Fostep and the supervisors encouraged.ﬁ .

T . & .-
- T -~ L .
Ld . . - - -
‘ -
. . o ¢ > ~
- .. R
< . . . . -
f
.

, ° hY




‘ C} SN )
- — ¢ . . .

.2 /_~‘ . m\'s‘\\
e to demonsﬁé;tors to contlnue and cited some of the Tl

P . - . o
advantages to be derrved from the role playlng.

L.c . . A S
, Other fhan the negatlve reactlons of thedﬁoy ) T -~

'Ldemonstraters te the technlque utlllzed-ée’ﬁ-ﬁleve the _ - '

- -

objectives of this’ training se5310n~the meeting prcheded

Vs Ve ' » . L N ‘,.
very well. It appeared that the -objectiwes '(unwritt of
‘this.-séssion were met in that the‘tey demonstratars
actively demonstrdted the toys-and numercus potential - AR

-problems and dlfflcultles in, 1mplement1ng the program were

1dent1fred e - . :
4 - et T . ,. ', e N
Report on nglnlng Prqgran Questlonnalre ‘Data v ‘
. Underst4nding of Concepts: N= 5 4 toy demonstrators, i i
1 . :

~

1<t6y program coordinator)

" Part A: ‘UnaerstandinQ’6f ﬁasic‘Céhcepts of the Toy Program -°

LS L e

-

. . Possible Range of Stores: 0-100 . . ' -
oo A  Actyal Range of.Sd&qes:, "67-100 - ] LI .
. ' Median Score: . ' , 88 0 ) .

T - Mean: e 88.6 o . '
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DISTRIBUTION OF RESPONSES

-

' 80%

y - ; - - - . .
S . “Question ‘Namber of Percentage . % <
“ Number ' Correct of Correct . . ..
' Responses - Respanses o .

100%

60%

80%

" 100% -

80%

1.

1008

-

Based upon review of,the data it appears that:

Four (4) of the reéoonaenfs heve good understanding
of the toy program at .the conceptual®level and one
*(1) respondent i% weak with regard to some of the .

. basic concepts ofhthe- course,

42, "Two (2) questAons ($3 and#¥9) pased so e alffieulty o
-«  for‘forty t (40%) of the respondents. Both . T
. of thesg quest;ons dealt with recdmmended ways of -
- responding to the cognltlve skills being demonstrated
e none of the remaining questlons assessed this
concept . 54, .-




. a > ‘3 .
: Reaction to the Training{Program: A series of questiens

N ’ . .. . .
‘'was devised to assess various ?ﬁbects of. the training

-~

sment included; organizationé

pfogram. Dimensions for ass

¢

and interest 6f the prese

atlons, Openness, value of" = -
written materials, clafity- of 1nstructlon,'effectlveﬁess
of training to strate the toys,* levei of confidence -

" overall Opi f the bourse. In addltlon, suggest1ons

-

am'well- organized?
s ) ,

1. 1In youi.opiniQQ<fwas the training pro

-

No, poorly." - Organized ‘ Yes, very <

RN
~t
° s

-

1) 2(3) 320" 4(0) s ..
: ‘ .
|

organized -« ~ ' , adeguatef;/’\\\*:; well ogganlzed
' Mean: 2.4 : ' : coe 0 L

Comments: Materlals were not readyﬁuntll late in the course.
Materials were not ava11able ‘for the flrst few days.

aad . v ;

¢ ’

Materlals were not ready 1n.t1me. We started at

oo T a, dlsadvantage. , \ ‘ - ;
¥ . We lacked some mater;als to prdceed é‘-an organized.
o ) pace- . J v ) ‘
L4 - . . v N ‘
., - . ' - ‘/ B - - . " ’

£ . L. ,‘, : ' » -

)

- * Number of. part1c1pants reSpondlng to each ratlng are
indicated ih parentheses.




f

2.7 Was the material prRsented in an-interesting way? e

) . ®
iZl(O) - 2(0) .~ 3(2) 4(0) 5(3).
No}\not very Fairly ] Yes, very
interesting interesting interesting

ﬁean: 4.2

Comments: None

s . {
3., At what pace were the materials and in’Brmation bresented:

\

ANY 4
-

; 1;(0) 2(0) 3(0) . 4(2)™ 5(3)
Too fast, - About Too slow
. right ‘ -
Mean: 4.3 - ' i .
Comments: Did not get everything covered. o % g
fL We wasted q‘lot of time. , ' ,g .
“We had a slow start, but seemed to rush th%ough
. the actual toy‘demonstration. ' }“
-4, Did you feel free “to ask éuestions and take an gﬁti e .
part in the training program? . . ‘k\\\\
N, )
1(s).  2(0) 3(0) 4(0) "7 5(0) f
‘ Yes, at T - Some of ' . ‘No, not
- any time //// . the time ‘at all .
Mean: .- 5.0 - @ ' ‘
Comments : §§emed to want pafticipation. L .. . j
, ’ .
“ " ‘_' -~




>

. R A . . .

5. Were the written materials which were providéd in
the training program helful in expanding and
clarifying the concepts of the course?

: '
— _ .

1(0) 2(0) L 33 4(2) 5(0)
Yes," very . Somewhat . No, not at ‘
nelpful helpful . all helpful

Mean: 3.4 - - o '

Cemments: _W"n they were available. [
]
-~ Never went over.the materials; however, it would
have been helpful. I found the, Parent Guides
and the toys (and my three-year old) more helpful.,

L S . .

' -~
- B -

. $

6. ‘Mpre the instructions for use and demonstratlon of
toys clear and urderstandable’

- M . . . :- ..\ - ) . .
1(0) 2(0) " 3(2) ~ 4 (0) Iv5(3F _‘
. No, poor Adequate " Yes, very cale
instructions . ) . . and- understandable
‘ ' . I
N . . -‘.\ . ‘«'
Mean: 4.2 o «

Comments: I feel they were rushed through therefore‘c
only adequate-w111 have to learnm on my own.
Syt [ 3

Very clear-when not pressed for tlméﬁ .

-
'y '

A . \ ' .
¥ :




\\\‘
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7. Using the following scidle, rate the gﬁtent to whlch
you feel confident to demonstrate each toy. A .
L e N
- $”/ » . Lt
o 1 L2 3 4 5 O
Not at all ‘ - Reasonalf$ - . Very e
: confident i dghh g

t confident

sound éans ’ 3(0) 4(0) 515) Meaﬁ 5.0

. . -
color lotto 3(0)° 4(1) 5(4) Mean 4.8

feely bag : ‘ 2(6) 3(0) 4(1) 5(4) Mean 4.8 j
£1(0) 2(0)11'1(2) 4(2)  5(1) Mean 3.8 ‘

1(0)  2(1) 3(0) 4(1) -5(3) Mean 4.2 .-~

stack\ng squares

coderi table blogka
zzle o 1(0)  2{1) 3(1) 4(0) 5(2) Mean 4.0

ocks 1(1) °© 2(0) ¥3(1) 4,(1) 5(2) Mean 3.6
aph) T ‘ * , . -

w,

flanhel board ©1(0) .:2(0) T 3(2)  4(0)  5(3) Mean 4.2

aN - - - - -

8. How would you describe the length of the tralnlng
™~ pregram as a whole?

4‘?5‘
. 1(1) ~2(1) 3(2) 400 sa) W
Too long: , ' ut right Too short
- Meapf 2.8 o . .
. . *

Comments{ Perhaps could be shortened if each day had been
a little longer or better use of our tJme 'while ¢
there.

. Better use Oof our time-more organization.
Time used on actual demonstraticdn of toys. .(too short)

Could have been done in one week as presented. T




. .
» PR * ot

é
1

9. What is your overall opinion of the training pregram
as a whole? ‘

N
1(1) : 2(2) 3(2) _4(00) . 5(0)
Very good ‘Fair o . " Poor
. * Co
Mean 2.2

a

Comments: Too much time was wasted talking about unrelated

) . topics. Necessary for toy demonstrators-should
. be organized to make good use of time-most .of~
\ﬁh&%§ us traveled a good distance and time is important.

As far as toy demonstration-excellent. Worked
. with sensitivity and. understanding of people-
. : -extremely important for an effective program. .

More ehphasis on toys and ways of demonstrating
to children and parents. We wasted a lot of time.

10. Would you recommend eliminating dny part of the training?
If yes, which parts? ’ ' '

. No\responsegf‘z

- [
Comments: - None L Co0 T '

1

* Less sensitivity tréin;ng or non-directed activities,

. _ » / ’
11, Would you recommend changing or adding to the training

in_any yay?°*

S

ed to this item.
Only to make better. use of time-better organized,
More time on the actual demonstrating of toys.

More in depth with the actual demonstration of’
more difficult concepts to be learned-for more
confidence to b¢f gained by toy dgmonstrators at
the training sessions.

S Again,’pérhaps equal time on sensitivity training
. and toy familiarizing would be #nore beneficial.
- 1 .

More emphasis on ways of'aealing‘with children and
parents. More emphasis on contepts to be lea:ned,a
(We did not touch on smellﬂapd others.)




Discussion

Based. upon observations and assessment”of'the .
‘ training program to prepare toy demonstrators to conduct_
the Parent/Child T(; Lending Library in selected homes in

the towns of East Hartford and Manchester, a data summary

K . P

has been prepared.

" '

Find' s: = The following list of summary item eflect

positive and negative aSpects‘Bf“the—trainiﬁg program. -

o~

1. Overall understanding of the basig/conpgpehts underlying
implementation of the Toy Library program appeare& to "
have been achieved by the trainees. The mean score on -

the questionnaire for this component was 88.6 pEfcent.
. 0 , ¢ T
PRy ‘ ’

2. .The overall climate for learning appeared to be ’ -

. . 4 ¥ e
favorable: ' . : . . T
- X —

a. Observations of training indicated an open atmospherE“““

in which discuSSions and training generally occurred

with ease.
»

.b,.bne hundred percent (100%) ofﬁthe respondents stated ¥
‘ that they felt free to ask questions at any time. ¢
« . v ! o

3. Organization of the training program appeared to be . A

’ . A . i
laCklng. . . g s - '.

a. Sixty percent (60%) of the respondents stated that the

organization was-less than adequate.

[
-

s : N » : o
. ,

- » -

-




(60%) of the respondents ratihg the pace

4too_slow". 'Comments Stated that time
was wasted, t leaving sufficient

;.presentations as

. R
time for work on .
actual demonsfrétion of the toys.-

Tanged from "somewhat helpful "

(sixtytpe;ceht (60%) of"
the*resppndenté) to "notlataall helpfyl» (fort& Percent
(40%) Oof ‘the ;@spobdents).'

All reséondenﬁs indi

ngonstrat;




¢ ’ . .
. . . N - M
/ . - . . '
R .
e - . 3.,
N ~ »

. The mean response fOr level of confidence in

.

.

’

' demonstratlng toys lndlcated that the trainees felt
~

//// at least "reasonably confldent" in demonstrating all-

of the toys. Three (3) of the toys each had one (1) .

]

rating less than "reasonably confident".

v

9. Reactions to the overall length of the training program
were varied with forty percent (40%) stating the length

of the program was "about right" and the.remaining

responses 1nd1cat1ng the tra1n1ng program was elther 3
"too short" or "too long". Comments from this questlon~

and others focused on the need for better use of time. "’

AR . ‘
p \ - S

. 10. OJerallfopinion of training ganged from "fair" to

"very good" with sixty percent (60%) of. the r%sp0n;ents

indicating that the training was better than "fair".
Future Directions: The following® suggestions stem from
’ . . o™
a review of all evaluation .data on the training program

i~

H

conducted for taqy demOnstrators?
1. That-written objectives and a corresponding course

outline or syllabus/ﬁzth\eccompanying time line be

- — v
- prepared. _ o o B (

2. That all written materlals be” prepared prlor $o the

’ v dates for Whlch they are requlred ‘and be utilized
: more effectlvely in relatron to the training program .

objectives. - . - L




)

3. That ‘the pace of the course be increesed, the length

‘Qf theé _eourse shortened} and the time'period for'
1nd1v1;ial training se551ons 1ncreased
o

0/\;hat emphasis on the follow1ng qourse areas be increased:
a. actual practicetln demonstration of all toys

\ ' . in general and espeeially on the etacking squares -7

- .
»

and color blocks;

o

b. ways of redponding to children when they make

errors in the cognitive skills being. taught.

5. That specific needs of individual trainees be‘identified

\during‘the operation of the course and appropriate‘/

methods be employed to prov1de for 1nd1v1duallzat10n of

- -7
. -

1nstructlon where needed.

|
. . R
. . ~
A ~ s N . . .
- ‘ . .
&

6. .That on-=site training'locations with children from

béckgrouﬁds similar to those targeted for "the Toy Library

Program be- employed to provide for greater 1nd1v1dualizat on

.
- .

of 1nstructlon where needed and to 1ncrease the value of

N -
’

/ the 51mu1atlon act1v1t1es by practlce toy demonstratlons

.

" with real ildren. T ) I '
)/,-ﬂh : . o v
.- ) . A ", . ’

7..mhat ‘the overall approach to teach \\\d the/epéﬁ
N - )

- Glimate ‘be maintained. . . -

+ . -
' ¢ ’ / e \ .
. Ls 4 t
N - “ . "
* ~ ' ¥ ? - . t
8 . v ‘_//’/
- B .
e ~ A ..
- 2 - . —iad / // . .,
T N ¢ » / £
[P v ® l.
w -
. ¢ . . - . .
iy \ - . d voe/
7 , . © " . »
1 . * . . -
_: ’“t- ’_’--_v L& : -, - N ’/0‘1*‘ A ¢~- - s e = —— Y
~ 7 ' IS ./
, 7 hd - - . .
/ i 4 . .
e [3 ‘ . A ’ . .
/ * e - . : - - " ’
4 ’ . ¢ N
- .

4
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. * 4. i, Home Visitations
, ' ~ . D
M ’ E1 e

.

-

Complete home visitation data were available for

)

54 children who partic¢ipated. in tné progran. ;Howevér, -

when.computing,the averaée numbeér of visits per cnﬁld
: tﬁerfngre is based ¢n 28 childrén because Qix childreh

¢
L2

did not comnlepe the program; two of.tHBse\children m6Ved,
one transferrga.to Head Start, ana‘three.were‘dropped

" '

> program at the request of their mothers.

>

©

’
v

is-has been doner

because 20 of ﬁhe children (Grqyp’l# entered .the prOgram

at 1ts 1nceptlon durlng October or early Nové‘ﬁer whereas'

—~—

eight chlldren (Group II) entered the prﬁ’ram between

nuary and early March 1975 The £ollow1ng table

P ov1des a numer1ca1 summary of theAELSitaffan data.

L4
- . . o /
. —




GROUP I . ‘ : 1

"~ v ’ ' bl -
» STUDENT NUMBER OF - NUMBER OF PERCéNT OF SCHEDULED -
NUMBER ,V‘ISITS MADE V;[SI"I;S MISSED « VISITS GCOMPLETED

¥

. 13 A ) ) 62% E
. -
67%

40%

47%

{

' 60%

60%

. 47%

_ 55%




- GROUP 11

23

(1

STUDENT
NUMBER

NUMBER OF

NWYBER OF
VISITS MISSED

L

l  PERCENT ®OF 'SCHEDULED
. VISITS COMPLETED

21, -

VI§;TS'M9BE
VA

*
-

1y

! ]

*43s

2277

.~ . A

3: .

-4 R .

1

" S A — O
. 23 T .3 Yoy R
N ' T P B ’ '
L . (\/5 24‘ .1 i7 o 2 ’ ':76’ ] .
.-. '."( ¢ \-v- .25.' ‘ ‘Nq' .' "6 "":.k - .‘3_ "‘ i }; 75% ‘ :\v< ."
A S .. - R R S *‘? . - R -
/\‘"' [t ,26 hd i B . . 2. '-“% . T .
.. - N . - - "" L - f‘—__t—, .
S . 2‘7 5 2 ° 71 " ’




Y D1scussion Co : | E ' S

The total number of visits completed by the toy Lok

VN\\\\demonstrators was 305, wlth 250 of those v151ts spread g
among the .20 chlldren referred to as Group I, thereby

averaglng 45.3 v1s1ts for each Chlld in’ that Gxoup and o

/ .
-

55 v1s1ts to the Group II children, thereby averaglng

“te 6.9 v1s1ts for each Chlld
R \_“ »

the range of visitapfons ps h{ég/was 8-16; for Group - II .

. L4 -

at Group. InaGrotp'I "

the range was 5-9. . : S RS XIS

i'.

A totaliof 180 VlSLtS %flglnally planned/fpr the “"Tr_—?\a“f‘?‘*

chlldreﬁ partlcapqtlng in the proéram weré not completed

’ \:Vx

N .. * o
thls reflects 37 percent of the totaL planned v1s1ts., OnéB o “\\g‘-

—_—

major reason for the cancellatlon of prev1ously scheduled

visits was an extended illness of one of the “toy demonsigiffiij ~;y;-

durlng which time the second toy demonstrator worked on an

alternatlng basis w1th the chlldren in her own group and

-

W1th those in the other toy demonstrator s group. Howeverh'

- . ‘many of the cancellatlons occurred . for theb}olloylng reasons.
mother cancelled - . . _
demonstrator cancelled v ' : \
illness (child or parents
. vacations, holldays and gellglous holy days -
. no one home -
- storm, sSnow
v teacher substitution
- teacher-~transition .o




’%
L Developmental Progrdss. - |
€oncepts Development ' - - )
In orfer to measure levels of”proéress made by childrehL “f
1n the Learnlng P{ay Act1v1t1es’§rodram a pre- est/post test :
was developed by the ERDC staff Test,emphas was plaoed ‘
. upon A sampllng 5} the poncepts to be develo ed 'primarily _ ) :.;
‘ in relation to the f1rst box of toys although several test . ;" i.
‘ . . N

1tems p talned to concepts'to be developed durlng the

" latte part of the program* (second -box of toys) ., All tests

-

ﬁére'admlnlstered,

{ [y

Componehts .

the ch11dren ‘by t\he. t‘o/x-jempnstr“ltox;s. «‘ /

the. test were derived chlefly from the -

Stanford-Binet’Intelligénce‘§ca_ \ nd_the_McCarthy Scales

st .',
+ . .

‘of Children's Abilities. It was de igned to assess status

®of the children in the’following aréas:. - language,(colors,
shapes, lower level mathematlcs skllls, alphﬁ%et'recognltlon).

and rel"!lonshlps (s1ght,_sound s1ze‘ etc ) Because of ,—d <

ren of thls age, groﬁp i .
2

tlng for the

the short attentlon span of chi

__\*“\test length had to be 11m1ted tbus ac

-1nab111ty,to test chlldrenson all the COncepts whi

be'develdped by, some or all of +the thldren dUrlng the 7 ) g Y -
< Program. (A copy.of the test is contalned in Ap ) ';




|
‘ I
I a

oresented in the follbwing tables and graphs.
a tabIg reflectlng concepts learned, as

toy demonstrators, is presented for all’ concepts whlch

PRE-TEST DATES
"1 : 10/29/74 11/14/74 4/29_/7.5-'5/12}75\‘\,
11 1/8/75, 1/27/75. 2/3/75° 1 4/29/75-5/12/?\
- 12710775, 3/7/75,°3/10/75 {. - . =,
-« . - . '
' Data gathered from the test administrations are

Ray have been-developed durlng ‘the program.

L4

In addition,

gfrgelved by the

L .,._;gr,‘u‘tggxz‘l)é Sﬁ P
Cogn;tlv sts- Descrlptive e Statistics
| .crOwe 1 GROUP II- TOTAL GROUP
‘ "'Pré:" Po | Pre- post- [ pre- ‘Post
/(//Test Tgtt \<&Efi Test 2//Eest Test
bnge  o-11 /7-14 4-11 . 934 o<T1 7-1a,
ban | G}Z 104657 7.50 10.75 6;61-1»1 10.68
fdian 6.5 10.0 } 9.5 ~ 12.5 |70 1250
10,11 13
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GROUP I '

20

S~
Student ‘\\\ Pre-Test to
~ Number-- Post~Test
1 -
2 - .
;-
4 . e
: =
6
;-
g
9 .
10 ~ 6
11 \ ) ~3 -
B P e
13 I L W
IS 14' - e ———e e 7 05 :
15 7
16 o4
17 . 6
18 B S
19 4 .

. Average Ga
.\\ .

Group I
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W
N\

/ e

. CONCEPT GAINS continued

A

GROUP II

Student -Pre-Test to :
Number - Post-Test .-

L2 4
22 SR 5
23 4

24 3
' 2
4

25 -
2-6 .. L . B

¢ 27 N ,52 L . . N
- - 28 - ’ L » ¢ - 2 .. . — . s L. . ST, |
. ’ . u , L ‘
. - * : b \
Groupfil N 1 : - |
_Averafje Gain- - ' ’ ) L
- -~ —~ - < - - - - - -0 - - - - - - - - -
o \ : : |
Total Group v . . .
_Average Gain ™ .. . . - 4.07 : _
|
|
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Discussion: Cognitive Tests ) ‘ d

Review of the test’results indicates a significant

4.07 ‘or an average .concept gain'per child of approximately .

four concepts. . Also to be noted is that the lowest pre-test
sgore was zero whereas the lowest post-test scSre.wanseven,

thus 1ndicating that at the end of the program all children o .

IS % ’ - ' ' P
could perform with 100 percent accuracy on at least 50
percent of the concepts tested. . ¢

>

Chlldren s progresslnltpzh»the specific categories p¢3<:;{
L - WﬁM» i"-"q—— KN SR AR L A YIS l“.\—t(a»ﬁ’d.\l,
(reflected in- the previous table) may also be noted.

.’,v

The greatest gains could be detected in* the follow1ng

~ - P -o-- 2 o

area$. naming colors, 1dent1fy1ng and namlng shapes, s, .-
cdlnting to ten, s1ze dlsdrlmlnat;on (sameness) and » B : .
N . ' N
auditory d1scr1m1nat10n (sameness) o ' g
o . ‘ ’ ' \
[y B ! .
- .
- . [} R *
» . - .
M Y e /
. ' " N ) ¢ N .l,g’ , . ¥
S
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Toy Demonstrator COncepts Assessment - - ~~

As part of the packaged materlals proylded by
the Far West Laboratony for,the Toy L;brary program, a
list of concepts whicHh potenq?ally might be developed | T
i u-. 1n conjunctlon w1th the - basf&tToy lerary program«ls J

prov1ded; Essentlally, many Qf the concepts refer to

¢ : skd%l development which miight be cons1dered.supp1emental

to the cbre program. , ' - \\
' Each toy dgmonstrator malntalned a’Pupll Progress., e ‘
Repoxt - (see Appendlx D) for each Chlld When, mastery o; 7

v
@ .

5
ﬁaw] l(u..vhﬁ'- " . . a4 ! ‘e

Fﬂﬁ\y of “the concepts lLsted was demonstrated by a ¢hild
atrked - to 1nd1cate %that accompllshment

.{ 1,/ n';'\" h"!' ""
Sy/aﬂéAWas ‘ T

H///ver, 1t should be noted that the children were not

=

”tested“ on each coneeéent and“therefore absence.of a, - ..0 7 7 T
completion date does not necessarily mean a chiid had

r not mastered. the concept; rather it may mean: 1) that’

L}
‘ ‘

afchlld did not haye an opportunlty to demonstrate 3
"mastery, or 2) that é\?élld had- not in fact, .mastered - IR

tbe concept. : k¢ >4 . ) S A
- - . "){; R b . ‘v
3 , ,ﬁ The follow1ng table Ppresents a summary o

learned as obserwed by tb//fgy demonstrator




-1

4

PERCEPTIONS OF CONCEPTS LEARNED

ey X
- 3

STATEMENT OF CONCEPT

-~

NUMBER QF CHILDREN
CITED AS MASTERING
* THE CONCEPT*

. PERCENT OF CHILDREN
MASTERINiiTHE CONCEPT

— * ;

To distinguish between

smallest

W

)
[

- "; & .

colors - 29 4%
To/?aggh/gglors 30 - dk% - ,
/':-‘r ‘ i ' : . /
4" To name 4 colors - - 27 N ! 1 A SRV RS
To name 9'éolors ’ L T T % o
el ——
"To recognize 4 _basic T - S . o
shapes . 27 " 8% . r
| To distinguish betw en, ;/ U YOy S (ML“»»wﬁf?égaﬁt“"“
Mﬂ!tc"‘shapes wefen T o 28 - . 90%" 1
To name 4 basic shapes ‘28 90% ’
“To count- in sequence o v
0-10 S N ) 22 71%
To visually recognlze > .
numbers 0-10" : . 13 41% - / .
To understand.’ concept . S
of 10. . 16 - 52%
"j{Toimatch nunbers with . v
' quantitiés they - . '
repxesent 17:= . *  55% .o .
To understand eoncept o ) ;‘ R
of "same as"’ : T f 28 - * 90%.‘~ e T
“To understand slze ' CLd C
. relationships’ (lcng, . E . +
longer, longest, short, . 25 , 81l
shorter, shortest, tall, R A -
tallery tallest) e .
- - v i - —
‘Bndérstand s;ze relationt- - }
" ships ‘of large, larger,., 28V‘ - 90% - 3
- largest, small -smalier, ’ v 1% - 2

-k Pos51ble number of dhlldren—3l

e




.+ PERCEPTIONS or COchst/;ExﬁﬁEn (cont )

N . // PN .
STATEMENY OF CQNCEPT'

To'iden;ify sounds which-
are alike and not alike

To,verbelly loca
sounds in relation
to himself - N .

i

To understand spoken
words which identify
1ocat10n

To categorize simple
objects in or around "

= }®home . ¥ W~ R M

‘e

To di stlngulip/béiween'
sekécted smells -

To un@erstand ‘the concept
of ogpos1te

=

To develop left to ‘
fight'progression

To develop orderly
sequent1a1 designs

& ]

Recognlze patterns and
extend them :

N

To solVe specific .
problems .through under-
stanalng relatlonshlps

of. Bize, shqpe //

To recognize Ief/ers by
their shape

Relate spoken word . to
a physlcal quallty

Relate spoken words in a
Story to phy51cal= objects

To undenstand simple-
directions related to
| physical t Aisks . .

.

NUMBER OF GHILDREN
CITED AS MASTERING
,THE CONCEPT . =

» PERCENT OF CHILDREN
' |MASTERING THE CONCEPT

FY o




: - .

- -

.

Distribution of Scores

i

Range of Concepts
Mastered

Number of
. Children
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Discussioh: Tog Demonstrator Co[cepts Assessment P

A revaew of the fnrst table rhdlcates that chlldren.
: mastered those concepts‘whlch were,emph sized and ,

‘Some concepts, sdch as
} to.dlstlngdt;h be;gsen selected smel s and to’categorlze .

.relnforced durlng the program.

- simple objects 'in or émong home, were elther not presented

or only brlefly 1ntroduced laEer 1n the program The

“ ] e

percent of chlldren masterlng these concepts reflects .
1] . . .’ - )

X . . - : ‘ ,
. .thls aCt coe ot i - . . IS ’ P R4 ’ tW’
. -

, . As reflected in the last table, the majorlty of . ..

The a;?ua;/////

chlldren mastered a majorlty of“the concepts.

>
"

“***«range of concepts learned extended from 13 to 28/w1t

,9’/, / .'
mean of 19 25 A rev1ew of the d1str1but10n of scores
1nd1cates that nlnety -three percent (93%) of the ch11dren

mastered more than/flfty percent (50%) of the

and that thirty-nine percent (39%) of the‘e

more’ than’eighty peféent (80%) of -the ‘concept

.
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, - Perceptaons of Phy51ca1 Socral Emotlonal and Intellectual
Growih .

. N . _— ’ * - 4 ’ - i %*' ’-.' - - o '

s Becapse the Learning-Play Act1v1t1es program was T g

* _ A

perceived by the Manchester staff as an effort .toward
. H . -

® .S the,total-development.of the child it was also, deemed

. useful to try'to_gather‘data relevant to-the developmental\ “
progress df,the chlld;en in the program with fegard to \ui
. phy51ca1 socxal emotlonal and 1ntellectuaI‘change or . PR

[ [4 . .

. . growth. Duréng~the f1rst phase -of the preject an open- . ] 1
i

1

|

J

end*questlon £6r each of. these areas was 1nthdeiI?s part-

: \ T of the obseryataon of each child durang each v151t . e )
- T Y
. p M - - \ -~ -‘. - . *

3 Preseﬂted 1n\thls manner, toy demonstrators found the LT e

‘4 -

questions extremeiy difficult to respohd to and - the

- - Py "-_ N =" - e

- — -

'l Ilmlted xnformatlon derlved from thesp qqgstloﬁs proved S
th é% he useful for reportlng ; o _ L ” '

P

|

. - o

_ I ‘-__A4_ _,__'4\_0 B . - . ._,_,V,J]
- {

1

|

1

P

“As a result of»the problem w1th the Open:end qﬁest1on$,

q - - - . . .

-’ ~
. . .. a closédquest1on for, each area fphy51ca1 sotial, emot1333§>\= -

b |

. 1ntellectual) was developed and‘fﬁcorporated lnto the ) e -

. . 3 . '4
‘- ”VlSltataon Record" in place of the open-end questlons. - ’

|
|
|
- " Hence,, data reported in thls sec¢tion reflects observatlons ‘ , ﬁ
made only during the secdnd half o£ the Program. ;

The following graphs represent a~suunary of toy .. = <
PR ’ demonstrator observatlons in eachJDf“the four domaxns as E i

[N - —— LI W
: [ 2 . A - - 4

s 0 compzled and tallled for aIl chzldren in the program. The :

» 2 A ]
-
A . - ¥ & .

. data is prov1ded only as descrlptlve of perceptlohs oﬁ

- . .
. ~ . - N

~ * behav*er, value"judgements on the categorzes for response C Y gl
. . - & " . - . . H
- . 1 . . - ; P

>
. . -~ -
- v . ~

S .. -in each domazn w111 not, be made bg the evaluatlon’team.-'

- ., - _ —.

'* Appendlx,C‘.?;_‘ <
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NUMBER OF OBSERVATIONS
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- ~Discusgsion

o
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W
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SOCIAL BEHAVIOR

NE269 ., . -

Végy‘friendlfﬂ
_and outgoing’,

-

In more than\95 penceﬂt:

. 3 g
“Genera ly : . :
frlen ly - friendly Sy

1nstances yas~behav1or degqubed as POt‘f;iehd;y,r ‘5.‘_

b

"frlendly to 7very frlendly and\outg01ng 'In_only twe .

~ .

the observatlons, behav1or

2
-

)
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. . " . 1. -
o 20 - oL R N=;259 o, T .

o
o
b
,
.
d
’
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 © Much dlfflculty Generalky
in handl;/n,g the - cqordination

) - oy . _ . " and. dexterity. " angd. manual o .
i . ” - A dexter:.%y, e T ‘j
¥ e .,‘, : - :“‘ Q; & \ . T ’- .- -q;‘ —‘:“ ° -"_' — 1
) LT T - e ey G Tes L
- \,: S ——— ) . ‘/‘/z’%——.’.\’ '! N . .".,
" ﬁi%f"ss;on : oo :‘" ; -f"-'j*' N R

:
e 1
N It appears that the cha.ldren; asf a group, perfemed <
- : w o, s Lo g A
- gu:.te satlsfa‘ctquly wit h,reqa’rd H’o ﬁo/gﬁ’inat,wn and

déxtenty A5 assessed':by tﬁe.

v“- ‘,_-(x !

\“

. ;' handled the tOys. - In _more- thaxi 95 vy Lk
vt observatioxxs made of Ehxs chara;:t\istic, cluldren .were ‘ ST \i
ATTEN -_' * \; - A% ' , ‘,’\‘ ' .’.' N
LT de,scribed as- hqv:.nq generally good cdbrda.na{:lon and' o

'__.";ﬂ dexterre, to very good coordlna.t:.op amd manuai dextefxt ,"

-~ . . 1 x v‘ N . .~«
.3 . . I . A . - ¢ . N e mr e
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- g meen B T e e e e
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. EMOTIONAL BEHAVIOR -
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.Generally - Showed

calm and N :
. relaxed ~- '+ emotion

R ) ; By \‘-\ﬁ-~ .

- - 1

\ * .
T(/the majorlty of dbservatlons of chlldfen s émotlonal ' >i
. " \'t ) - - N L
’beha ior, thelr behav1or was descrlbed as. rang;ng fxam C J

~ -

generaily ‘calm. and relaxed” (almost ‘half of the téﬁal

L. / . N ~ 1
Lo observatibns) te "showed,extreme emotlon In ne 1nstances R
.,.4-: e - r, / . \4‘ t.' 1
vere’the chr&dren'COmpletely dev01d of emotlon‘ . e o
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.Grasped concepts Grasped concepts . Grasped concepts
guickly - _ in satisfactory - very slowly

. : - -"amount of time

.

- o , ~ f ° .
.+ DiscusSion “ ' , s wo e . ; .
'FaCility'in grasping concepts'variea'extensively

among the observatxons, with greatez than 75 percent of

the observa&mons Andacatlng that chxldren graSped concepts

"

' zn a; least a satxsfactory amount oﬁ-txme o: fastez.i,ln

15 )nstances ‘children. were. descrlbed as hav1ng- grasped

concepts quxckly wheneas,zn only 16 znstances dld the

N \._ . . -

reverée occur. ‘
N,

Provided

| . 21%




) Referrals/Contacts L .
. - : \

An 1mpq;tant related outcome of the Manchester

Learnlng Play Activities Program was the early 1dent1f1cat10n*

of chlldren with various problems (e.qg. speech, V1sua1

»

perceptlon, emotional,. etc.). _Jn coordination w1th this

program, a number of contacts were made with agencies

-who might provide supportive asS1stance to chlldren

identified within the Learnlng-Play Act1v1t1es Program

as hav1ng special needs.

[ Y

-

The follow1ng types of contacts or referrals were A

made: - . . .
School Sociall Work Department - 2 children
Head Start Prbgran’«.z children:-
Nursery School - 1 child

v

'Doctor - 1 child _
Manchester child Guidance Clinic - } child - '

[ ’ v

Manchester Welfare Department — 1 child . . R

pha51s was placed ‘upon contactlng reSpon51b1e

&

- agencles and personnel who might 1dent1fy and/or deal with

-

the perceived problems of the varlous children rather

than directly dlagn051ng potent1a1 learnlng barrlers.

<

jieclflc Qutcomes respltlng froM thesc contacEs or

ferrals are not presently avallable.

-
-

.*Pup;l Referral\Record - Appendlx F L D

P—
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. Ty « .
Child Reaction to Toys .

- 5 IS

Y
-

A'vgriety,qf toys. served as the concrete base to
, foster devé}opmént of concepts and skills as specified in
the program. As part of the weekly observations made by
® ‘.the toy dmon.strrators an assessment of pupil reac;tio'n toward
' the, different tows was sought. The résplts are contained

in'the following table.

. +
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Discussion a o -

:.,‘

‘ i _ .o
.l . Q; React;bn to. the toys in general tendedﬂto be p051ti{//

a _w1th 50 percent of the oboervatlons made by the toy
demonutrators=1ndicat1ng that thewchlldren‘were very enthused

about the toys ahd an addltlonai 43 percent of the observatuons

revealrng a moderqte dgqfée of enehu31asm toward the toys.

C e »

in only .seven percent of thé observatlons did chlldren ' -

respond w1th no enthus1asm toward the toys demonstrated.,
le‘//’/ Of the 14  toys demonstrated 57 percent oF them never-
s v
- recelved a non-enthu31ast1c reacthn. The toy5‘responded to

", ' very enthu51ast1cally the: h1ghest peroentageéof t1mes were_

the splnner board and wooden table blbcks, however, each of

s
~ ¢

s these were observed only tw1ce. Also responded to. very

i enthu51ast1ca11y more than 50 percent of the time were the

<

CQOIdLﬁathP board, sound cans, peg board (only;three

observatlons), matrxx, color lottg, number puzzle and flannel

PR
board Qf the total group of toys, the toys with a non-" .

v

enthu51ast1c response-more than ten percent of .the tlme Were

: ‘ the peg board feely bag and color lotto.- .g o ;,'i' 3ﬁ"

Vo " ; T

¢ N - '. R a l: I ‘ ' LAPE _- - .‘ * : ' N . ’ )
. o0 .~ Parent-Child Relationship

i ' C , s . L .-

A
Introductlon K -

‘. . . J
N . ¢ . . - , N

-~

[y

_;., The ob;ectlves for the.MancheSter Learnlng-PIay

~Act1v1t1es prpgram focus on the s1gn1flcance of the parent—

e child relatlonshlp.‘ Suéh a relationshlp, ﬁn.fact,.forms the

oore of this program, w;th procedures and.prooesses designed

. e to foster and/or stféngthen ‘that relatiq'shlp\ In addltlonh'

- a -
Fh .




‘it~seeksﬂto foster ,awareness of the importante'of;the‘,

13 - .

parent role 1n the edueatlon of chlldren.f

Because of this Program‘empha31s,adata Was collected?~
ta e ~ T - !
to assess levels -0of parent 1nvolvement and parent-chlld

A
1nteract10n, as well as the type of 1nteraction durlng .

e

the weekl%,v151ts by the toy demonstrators. Informailon

’ ;,».

derived is presented in the follow;ng summaries.'

oo . -8
4 - - 3

7

Level of. Parent Involvement ’" . el' S

‘ An aséessment of the level of. parent involvement was

-

) . .,

- made by notlng whethen, oh ea v1sit, a parent was

,or none of the demonstratlon. 'Reviewr

%
.

of Vlsltatlon Records for 305 v151ts indicates that a parent

v e m
- 4

was pnesent for the ehtlre demonstratlon during 278 V151ts,

€ f
é C e e

fdr part of the demonstratlon durlng 18 vrsrts, and for none
- - P ‘
'oﬁ the demonstratlon durlng,nlne ylslts. A summary of this

.t

data, by parents, Is presented in the follow1ng table.

i3 !
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Discussion:>Level' of Involvement « -

. Based upon the EXtent;to'which;a/pareﬂt'was present
- R /c..‘ 4 . o s ®

) during the toy demonstration as anwfndicator of parental

: / ~
.~ interest in and involvement. w1th the program, it appears

. that parental parthlpathAch at least 1nterest in the

program was gquite hlgh. In abbut 91 percent of the toy
A Ty '

demonstratlons, a parent was present for the enblre

‘.

démonstratlon. In s1x percent of the demonstratlons the '

F .

" parent was present part of the time and 1n only three

¥ L)

percent of the v1s1tatlons was the parent not present

» ¢

durlng the demonstratlon. ‘\‘ ,'! . ‘ P

. N . .
[ - s ' ¢

o

PR S S

,Parentvchild Interdction - ] .o .

: Ihe extent and type of parent-chlld lnteractlon R

durqné the toy demonstratlons was also observed by the
s toy demonstrators to 'obtain addltlonal 1nd;cators of '

(2

the nature ..and s%rength of the parent -child relatlonshlp

g

[ N _\

VlSlt for the latter part of tHe program* toy demonstrators’,
i 2

. ohserved degree of 1nteractlon on-a three—p01nt seale of ,

n , — LR

"littde 1nteractlon“' “moderate 1nteractlon;/ or "hlgh

v .
~ .y . ) ] s

~degree of . 1nteractxon" and tyne of, 1nteraction as -

p051t1ve" or “negative ‘*-, , jir- i,'.° ‘{ ‘. ot

A .“ - . - o . .
Fed . I A * ¢ N . -
¢

P *The questions pertalnlngito thls 1nformatlon were added T’ e
y to the*second-vers1on of Ehe V}sltatlon~xecord¢ Hence, - . |
. data was not avallable for the; edrlier- part: of the program. Ca

p w1th regard to the program acth1tles. Durlng each , e ‘1
|
1

-~




- . s . o . ° n‘ .
. e\} E ‘ - . ! L. -y ¢ - . . A . B

PR i// Based upon -a totaI of 271 observatlons on degree of

~

Ea)
-

parent,éh;ld 1nteraot10n, 128 responses¢447%) 1nd1cated AN =

.

instances (262) in which type of nteraqtion was recorded, f'j

. ‘e . 4 -

L ‘238 respcnses (91%) jndicated. ﬁhat parent—chlld 1ntezéctlon

~

#

) Lnteractlon were noted ’ .g’ - ' .

, - - . co ¢ ‘ .
.

v v - - -

Dlséuss¢on' Parentwchlld Interactlon : ) ." - NI

.

.} ) Overall, it appears that durlng the - lﬁrge majorlty g P

N of: toy demonstration sessions (80%) there was at leasy” . | L

S moderate parent-chlld 1nteract10n.' Also, most in ractians

- ‘ - e, . S, - .« . [

(more than 90%) were pq51t1ve in nature, thus ostering

' the deve10pment of the parentqchlld re;atic shlp. e T



.o b

.'regularly.-s‘cheduléd visit. Self-addressed, stamped :

sParent Evaluation of Program

. - @ ' \
4 . - . )
N . f

.

toe \ioward Eheflatter~part of the program‘an assessment

- '

- of parent reactxon toward- the program was made. A six~

’ 4

1tem-quest1®nna1re Was devised for this pUrposeNQHd

-

delivered to each hgme by the toy demonstrators at a

)

-

.envelopes £or return of the -questionfaires’ to the

A
!

Educatlonal Resources and Development CenE:r at Ehe

Unlver51ty of Connectlcut were prov1ded A copy ofﬁthe.'

6

questlonnalre w1th the results and flndlngs is presented

below " (and as Appenalx,E),

P

L4

. %

. . . - El

‘ .~ . .- - - .-

Sumhary of Responses’ for Parent Questiénndire (&#16) o

! . L . L3 A * ] * . ! s
B . - B

1. How helpful do. you feel ‘the Toy Lending Library Program
"is in preparing your child for schosl? {Circle the
number whlch best describes your answer). . -

s a

4

R NEP) LIS 1 (') NN 17 ) MENRUNT 1 () N 5(0) _
Verf, . \ < Somewhat . ' "‘ Not- at, allf
helpful. " ~ 7+ helpful N helpful

\
*Numbe 'S in parentheses refef to number éf perSORS'A
rasponding for each category‘*‘\~‘»~TeNﬂ :

.af




2. Since Xhe Toy Lendlng lerary grogram has begu _
‘. yow fee; ybuh.relatronshlp td your chlld ha )
s (check _bne qnsWer) : N \'

v
- :

("] changed forfthe better? (16i N
- - [ 1 changed forqthe worse? (0) . . K T
Y ] stayed abobt the same’ (6LA\ : -

L}

'a

- - . .

ln

" 3.. Do you hlnk thls proqram ghould ‘he conthuea next year?.‘

| Yes (16) Tal) No (0 \

4., Would you recpmmend*this—oroject to otherﬂparentsé - - ik
[ 2

" (check one answer) . . - v . - U
. . ] K4 . - .x' -, N N o * e e “ \ FEUEN
' ( ]- Yés  (16) .~ 1.No C) PR g

s .. - - - s .
. N ; - - - . . ) e
’~ - . o . R

P 3 ’ !
5.. What,/lf any,/changes would you recommend be ma&e .

‘in the progra‘m‘p . ; . . Cee . i - i

" ,' " . :" -

o child shouldn t,yEep toy~more than one’ week (boredom) =

e L0 Toys are very. goodrexcept they should all- be.made '}n ‘ ; "
" “of woed or durable materlal as chlldren try to bend -

“ Some toys are’ too simplié _ C S e P

' + >, ~ e e e «1
Blllngual teacher is ﬂeeded 1sh) - . son

’ . ;

Program should start with ‘children ‘threeyears old, . . =~

or older by September of that year:' - . C e

'ﬂb\rld like toy demonstratlon v1s:t'ts to’ last 1o

S “Program as’ run very eff1c1ently by knowledgeabie
. people. . .-

LR . *

PrOgram should be offered tp more pebple. . ‘\ L

No change (2 “comments) ;' SR
- A ‘

. F . S ) ) o . o . Q‘ ‘» N
SRR 38 .Agditggnal Comments:,_ : A R . . .’ : :

C

. -2 . "It -has been very helpful.,,ﬂy Iitt e<g1r1‘had a

'~

!
v~ lot of fun and it has helpedoher 1ot. 5 cohe T ﬁ
“;;;/:Eﬁ;; program. has taught my bldest (3 1/2 Years) e T
his.alphabét...and to récognize the letters and - N
/////,/writé"s f. ﬂ‘em and many- other; th;ngs. MRy - T L
youngestiig "1/2 vears) has lear? hlS coldxs, . el -

- patterns. d to thlnk for himseé £." ‘ N LT

'
~ >
- . . R -~ .-’ - e
. - | S - T - - v A - . o
/- K 4 . .tc N “.r <. . AR O
» ERE - - Sl - ~ ~ .
- “ A 4 . ~ s * s ‘
=T v . - . 3 - p . -
- - . . * . .. f o N K
. . . '
- - * re
.

A

e o
-
a
- .’
ST Y




¢ . . L L] ’ __\\' . . ‘,3.' ~ JT
" - ' ' & LY e s i \ - - " . - y \
; ) . v . . h\\' N ‘VQ > M ) > =
| . ~ - * - ‘ f ’ @
}‘ - ) * ’ ; S - -
l' S S ¢ thlnk thls is a very good pr giam in that r am not \
! "y-" 7 equipped to tgach fmy child’and ¥<do not. ‘bayel the - -
l R patience. . This program has heélped him. and me in a- 'f
et way that I’ can't .even bégln to explaln. e
. . Mt's helped get hlm ready for klndergarten. " o

-
-

- - "The’ patlence and understandl of your'staff s’ :
o ama21ng It's nice ‘to know there are people who care °
“y . - -@nd'will do all they can to Help make a better
’ N relatlonshlp between a. pare and Chlld Thank,you.
o
oo "Since myvchlld has, had thls«program it has made it
’ '’ easier for me to have her help me and also for her
to explain-her thoughts to me.", .

. <.
- . -

l

, 0 "I nrvery grateful for this prOgram and’ also the 1nterest
and Way the téachers deal with the kids." N

‘ ° . - v ,- - -

-

; . ’ "The teachers are d01ng very.weli by becoming friends .
- ' w1!h'the children first and -thenr proceeding to teach

them 1 . . ':'\

T ”Thank you :for a wonderful\year. I s . a
. A ¢ just w1sh I could have had thls program. for ny

\ P other two sons.: They didn't know.as much as
L e ) knOWS$ I'm very happy with .this program

»
> 37

; \ . ) N - V'_b" RS ST e -
"+ 7 J'Findings = - o L . .
L :frf*—g— . : gv o e
k - . 7 1. .All parents felt that the program would be-~ helpful
in preparlng tgelr childrert’ for school. Seventy-~five " -

: © . percent (75%) “of the respondents indicated that the '

.. ‘ program would be very helpful in’ preparlng thelr
- . ehildren for school. . , \
Y o -;2. A majorlty«of respondents (61%) 1nd1cated that the

« * parent-=child relatlonshlp had changed for the better,
. . with the remaining respondents (39%) stating that the”

o _.-.///A;2elatlonsh1p had- stayed about the ,same, Na one ‘reported
R ‘that the relationship had changed for. the worse: - _

P

3. All of the respondents (100%) feIt thgt the pragram
v should be contlnued next year,; ‘ ) ‘a.f A

a

e :4. mll of the respondents (100%) reported that‘tﬁe wouid
P recompend the program to other parents. Seévéral
S S respondents 1nd1cated that’ they—had already done
* A

. ~
N
N
a
L, , . s .2 . [ . ./ s~
[ ‘ . . . .
. N ) . - B ’ s - . 0' N
. - * ‘ N ' . . ' ' e . .
R : , , .
' . B . . . AN N .- .
. . : .
R .
~ N -
!
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'AlI addltlonal comments about the_program were hlghly

Chapges recommended - dealt with thg toys themselves\.‘
. (Yevel of simplicity, durability)’, age. level for
‘chlldren in the ‘Program, the Reed for a bilingual.

teacher, "’ 1ength of toygeemonstratlon v151ts and
program expan51on.

~ . - ,
’ - .

favorable; with mpost comments focusing on the value

of. the program to patents and childrem and to the <o

‘outstanding -job being done! by the teachers’ in the
program: , <

.,




OPERATIONAL PROBLEMS

Several constra;nts have Operated, at least partlally

N
+l

1mped1ng the progress of the Learnlng—Play Act1v1t1es

-

program. Delaylng the 'start of the program was the . . -

. problem of,ldentlfylng chlldren- af arently certaln ke§ .

3

-~egeﬁc1es and persohne& who might haVe fac:lxtated\thls

* process elther had no knowledge of/the program or were’ ‘(Kﬂi)'
. 1

- 4,

slow 1n prov1d1ng names of famllleg that might be ellglble g

LN L
N

R for-the .program.. .-« ] %_ B : - :

- -e *
¢, J
1 3 > LY

A second problem was. enqountered w1th an extended .
. 1llness of one of the soy. demonstrators.A ‘In early December,

this toy'demonstrator underwent surge;y whlch kept her out

of work untll mrd—January, a perlod of tlme that encompassed

three sdhool weeks. Durlmé that-tlme, the second toy _
‘ !

demonstrator COVGTGQ\EE_EESE/Qf both schedules as p0551bIe.\
A. lesser problem occurred when one of the toy T

demonstrators léft the prOgram in early Aprll ta accept - -
“ another p031t10n. At that tlme a new to&-demonstrator was '

. -

| traan a by the programacoordlnator aﬁd shortIy thereafter . i
,),<:*s§§;;§a the respons1b111t1es of the toy démonstrator who T :
B \\ ) C e, N . -

,had leﬁt * : ; ' " ', -

' .
s £ - .- .- <.

.. ,_.f* . Berh;;; what might be con31dered an underlylnq

T -
e, L

constralnt was a negatlve perspectlve toward the program by

- B . ¥
-

some,memberS'of the~communrty ~The perceptlon of the program



»
)

N .
. - t -
« N o) a3

" ‘as a babysitting service and

.

the feeling that money was

being wasted on toys were some of the criticisms leyeled '

.

., at the program through the public media and at various

.meetings. ‘This bad publicity could hardly be considered

:

£

a program asset. .
) .

s

/




// . // '4 - ". L

Data collected on the operation of the.Manchester

Learning-Play Activities Program indicates substantial

1

progress towards implementation of activities directed

»

toward -achievement of the‘program objectlves. In <, ////

el

/_. . ‘7
: /

1. -The training program for' toy demonstrators was’ .
generally considered effective, w1tn improvement
needed in the organization, pac of presentations,
and degree of focus pn actual “toy demonstration
practice. .

.
s

2. Student growth in terms of concepts deyelopment
was substantial for most of the children in.the
program.

3
-

3. Early identificatioﬁ of children with potential
problems or barriers to learning, was achieved.

"4, The children reacted enthuS1ast1cally to” most of
the toys most of the time.

5. Parental participation in the program gerferally .
was extensive; this was reflected both in terms
of level of parent involvement and in -the nature

. , of parent-child interaction during the toy
- demonstration sessions.

6. . Parental evaluation of. the program waS-overwhelmlngly
' _favorable. .
. - N
7. In spite of a humber of constraints which may have
7 .impeded the program s progress, the staff did a
commendable job in surmounting ‘theose barriers- to
achieve 1mp1ementat10n of a successful progrgm.
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PARENT/CHILD TOY-~ LENDING LIBRARY'

Training Program Questlonnaare

« . .
. @ hl

Date' .

PART A. B

%
4

/ Each paragraph below describes a situwation which mlght
occur bgtween a' mother and child. In each situation
circle the letter of the- response which'you, as the
toy demonstrator, would encourage the parent to make.

‘l. A mother has just bought a new toy for her son. She.
takes it.out of the bag, puts it on the- kitehen table
and calls him to come see it:

a. "Sit here, Rofy, while'I’show(you how'this works*
b. "Here's a .hew toy, Rery, do you, want ‘to play with
it?" »
c.” "rake this outside and, play with 1t, Roxy". - -
d. .She says nrothing ~ just shows it to him. . '
‘Sarah has been playing a "card" game with her mother.
At one point, Sarah says she wants to change the game °
and make up new rules. Her mother says:®
a. "OK, show me how to play the new way?*
b. "It's better if you use the rules that ge with thls
: game".
c»1 "I don't th1nk you know how to*make up new rules for
" this game. . - ‘ .

14

-1

In the game Derek and his mother are playing, Derek must
put a block into the triangle-shaped hole. He's trying
to put a cube in the hole. His mother: o

Y +

a. says, "No, Derek try agaln" ' i

h///Says nothing, and waits for him to correct: himself. ¢

holds up one of the trlangle shaped blocks next to
the hole. o

. Ronnde has just asked her mother to play a game with heru

.They've beerr playing for 3 dr. 4 minutes when Ronnie says

"she doesn't want to play anymore. Her mother-: =

L 4

«

.

a. tells her to try vand concentrate a Yittle Ionger".
-b. says that's OK and pdts ‘the, toy away. p_—
- ¢. -asks her why she has given -up-so easily.

<

-




o

-

5. (Carol 1s so excited when" her mother brlngs ‘out the
" new toy that she reaches up and pulls ‘it from her .
mother's hands; tearing the box and- the sheet of
instructlons in her eagerness.' Her mother says-

—- -4
+

"a. "Oh-Carol, now look what youl!ve done
b. "You were sg ‘excited that you forgot to -be
careful’ with your new toy!" ‘
. C. "I don't know why ¢l ever spend money on you:",
d. "That's a fine Wa;}tOIbehave'“ ’

In order to play this game correqtly, the child must
be helped by his mother 'who acts as another "player".
Kenneth wants to ‘play with the game alone. His’.
mother- . . _— o,
- . s ‘) .
a. Lets h1m play w1th the game alone. :, '
b. tells him that he needs another player-in order -to-
play and he carinot play the game. .,
c. tells him not .to be so rude and contlnue playlng "
] ith him.. ’
d.rtells him he cannot play the game uhless ‘he plays
- the right way. : .
"Parker and his mother are playlng w1th‘a¢"feely _bag"
toy.- Parker. is supposed-to. f;gure out what's in the
bag by feellng it from the outside. Sneaklly, he
peeks into the bag. ° His mother, ©
/a, _says, "No, that s not-the way to play . the game
. b. moves the bag away so he can't see into i
~ C. says, "Next time try,lt without looklng" N

’
<

. The toy Robin and her mother are playlng w1th has -
different colored pieces. Robin is supposed to find
a piece the same color as the one her mother holds.
Her mothex says. ;

® o/
v

.'53 “Flnd one "like this“. :
b. "It's your %urn". ) . . 7
c. "Here' 's a red- cne. "Find another red one".

Mona is supposed to: put some colored ‘blocks in. order '
from smallest 'to largést. Her mother .notices that she
has put them in tﬂg wtong or??tl/ -, :
a, "No Mona, you've got-it wzongathls time"
. b. "ThlS block 1s smaller than .this. one,,flnd a larger
’ block". o
.- "You're supposed to put th““smEIIEr blocks flrst,

. ‘then the next larger_glocksff’Tf? agaln"

’ - -




What follows &B PART B ‘of . the Tralnlng Program
" Questionnaire which'was developed by the
Educational Resources.and .Development Center’

-

to assess part1c1pants reactions to the trainingt - .

- 3




PO

...,,1 \“1 ‘aﬂ
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" *PART B.

s -1

Circle the' number which best descrlbes your anSwer;tQ
each of the fullowing questions. . If you ¢choose, you
hay add comments after any of the questlons.

’ I L . 1

1. -In\your opinion,, was tha:tra;nlng program ‘well ©°
‘ Organlzpd° . X o

-

Z
3 .

X 2\ 3

No, poorly " . - organized . o Yes, very well
organiZed - . . adequately - , ° : organized

L g @

Comment.: ;

2. ,Was the material presented in an inte}esting way?
A - . - ’ B ¥ ,> . !
1. .2 . 5.
No, “not vépy ‘ Fairly . = . . ¥es, very
‘interesting: "' interéstine .. interesting

.
-

Comment: . 7

3. At what pace were the materlals and iﬂformation
* presented?- ) cos

¢
It 4

) L
Too'. fast.

Comment ¢

Dld you feel free tp ask questzéhs
part in the tralnlng program? S
1 a2 3
Yés, at . . . ..'Some of
any time o . the time

3

Cohmed%-’




e T
s v N \6'3
. t ., ﬁ“‘
. S, Were the wrltten materlals whlch were provided in the’ t
' \ ' training program helpful in- expandlng and clarifying - .
. b ;a the. c0ncep+s,of the -course? - ) v
L L, . - . A \ - ‘ . 2 PR
. 2 ' 3_ ' 4 P . 5 ..i /
e " RO ' Somewhat ST o, not d@/,
- i ! . D .
) helpful © -,all helpful
P ’ iz - - S U
* N ] ‘. ‘i ’ . © - - ,' .‘L . N :"
. T T ) - / "
* L ,. . N - _ - i _ S \ . J o « |- 1
i s . ) ¢ . - - ‘" ¢ - )‘ <t ": . - > . :
’ -6 Were .the 1nstruct10ns for use and. demonstrat;on of th .o
» . toys. ¢lear’ and understandable" Lo ;e
S § 2 . S3 B 4 -t 5
' No, poor ) " Adequate.t ] * °. Yes, very
— +instructions ‘ . Tt « 7., ¢ clear’and &
> P . i i v understandable. .
v - P v <. ~ < . ;L ‘/\ :q .
. l Commernt: . e o . B ‘ NN
' T @ RN ! ‘ o ¢
0 3 v .. [‘ .
) . , - ' - - - N - f’ ,’f’ i
) ,\ Y ‘ e ~- N . .
v '-\/7. ‘Using the foJ.lown.ng} stale, rate ‘the extent to which you
) fael confldent« to demo.nstrate each tay.' = R SR
. : » ‘, . ' - s » : s 5“' : -
v, [T e d 1 .‘T ] 2 ’ - 13 '44‘ o R . ; K
! Not at Reasonably + ° g Very
* -all confident confident Lo ,coan,dent T
"07 ’-1"‘. 5 ’ > ' v“ \‘: ~ . ’ " \ R
R sound cans\""“ 1 . =2 3 4 5 -
A d v . . N - b > ‘v !
- color ‘lotto s 1 2 3. ,4 - 5 LR
; ' 7 feely bag '~ ) 1, 27 37 T4 5. ‘
. - " . s w A LI L N " e
“ : ~ 'stacking squares . ° 2 L 4 3 -4 , 5 . - 2
CC :  “wooden ‘table blotks .1 2 37 4 - A
. ¢ number puzzle - S Lowel 2 3. 4 5
" K ; . i . . o
: color blocks ° A B L 3 .4 .. &
. 1bead-r0-graph) * ’ \ o e T R
v - . flapnel board 2 3.4, 5 -
q-(;ommen,txv ) L : L ) / fo-r . -
‘e ! - s 7 T : "‘. > o h -" ' a
K R . L . ‘ . “ -
l‘t »
.v o .
|- .
~ '




I - How wculd you dGSCrlbe the length of the tr i"'QEU '
o N pnogram as ‘a whole"d , , ' '

«@ N
o el -

. , . ~ R . ' “» P
Coe DR I S3 e g

- 4 AR

. (B ‘ . Y . . ~ s
E .~ Too long - .-~ - ~ About right ' -

- ~« .. 1 . ' . o . T * ' “
A K ~ comm‘ent : - , . . \' N \‘_ - - ‘1 - " ~
/¢ AR ‘ .o S
[3 . » - . < ," - »
4 <y - 0 C o
e ry ey o Cd e .~ L
Vel R ; e -
. 9., What'is your overall opinion. of the training program?.
AT .2 3 . 4 -
AN . P - ~ . . ¢ . v
.Very good S - Fair - , PoQr
S ,CQmment:"n' ' ) s , i “‘= -
. N L8 . 0 - . - N < N “ L
-~ da 7 e - s i . ) >
ChL e . RN R < » . .
;: ' ‘ h ~ v .e »- s ok

Would you recommend ellmlnatlng any part of fhe tralnlng?
. N VI yes, . whlch par;s’ P

LY L. -
_ - v a . e
. N . - ! e ™ VA M
o T L . . L - Lol . ) ; . e
P < ) ¢ - . s ?
by - - b ° . NS
- ——
< Y y .
& . fl . - R ) ,,
. -~ - i K " \ L[] *
. . . 3 . '
.
® g -»- , % e
o - i . ‘
- ¥ -~ v - - .
. l -
z
N 5 - . . "
a\ - [} s ’
. ;e N 7 ¥
- ~ ¢ ¢ / 4 . had b
v / \’

11.//WQuld you ngﬁqﬁmend:chaﬂgiﬁ%ﬁo;»adding_tp the training
N /. in any. way". o * T : o
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PRE AND POST TEST PAREVT/CHILD TOY LENDING IBRARY
. . .u\ < . ; ) . - \\
" ‘\. ’ ' J ’

INTRODUCTION* -

"Say- to the child: “1 H: GOING TO- ASK YOU SOME QQEsTIG/s
. ‘ .. I WILL BE WRITING-POWN R ANSVERS.
S, " NOW LEQ(S~BEGIN. Lo

L B

“'"WHAT 1s YOUR NAME?* '

i

"WHAT DO YOU LIKE TGO PLAY?" .
) . oo Co -

El

Place a red, blue and yellow square on the table and keep
. a red, blue and 'yellow square for yourself. Hold up -your
red square and say to thé chitd:

[
.
¥

> - "PUT THIS ON THE QNE THAT IS THE SAME COLOR."

Follo e same brocedure thh the blue square and then«

w1th the 'y low square. ] " 7 . ;-
_Blace the orange,- black and green squares on the tableh

- Say to the child: - . f‘-=;1\\\

"GIVE ME THE BLACK QNE~ .

o ’ T

"“Phen’ put the blacf\square back on" the tablé and follow the
same proc!ﬁure w;th the green and orange squapes. .

2

‘e
- -

—

\
\

Place the browh, white, anq~purple squares on the table
P01nt1ng to the white” square, say _ to the child:

LI )
a

"WHAT COLOR IS THIS?® | R

Follow the Same procedure\wrth

Lor~ 3

’
i\

> - =
¥

’ LR

6. Place-the four ‘shapes (c1rc1e, square, trlangle, rectangle)//
‘" on the table and keep.one set of shapes for yourself.
‘Hold up- your c1rc1e and say to the child . ..

_."PUT THIS ONE ON_THE_ ONE THAT IS THE, SAME " \-.

Follow | ‘the same procedure W1th the squa:e, the trlangle and
the rectangle.- .

&




.- PAGE 2

» ‘ «
. . . B [ .
. i

7. Place- the g\\f shapes on the table. Say to the ‘child:

-

. d . "GIVE ME THE CIRCLE." ‘

-

Then put the c1rc1e back on ‘the table and follow the ) -
same procedure with the other shapes. - ' '

¥

Place the four shapes on the. tdble. Pointing to the,
01rc1e, say to the child: = ., . E 4 <

"WHAT SHAPE IS THIS?"

. s . -
’ . - . . .,

Follow the samé procedure with each of the other  shapes, =~ -

- i - -2

9. Say to the Ghlld i ) - B - Co

-

"NOW LET'® ssﬁLAY A LITTLE GAME. = CAN YOU DO THIS?

STAND UP. - ' . . A

SIT DOWN. | \
'TOUCH YOUR" HEAD. N - B

TOUCH YOUR FEET." . S - K

- - v - N
— i

o '10. Place the letters A,C,H,P,S on the ‘table. Say 'to the S

. child: ' o - . . , ' 1
"HERE ARE SOME LETTERS. GIVE ME THE A." : .

Put the A back on the table and follow the- same procedure T 1

with' each of the other letters. 1

|

1

< A

» -

1%. . Place 10 hloqks on - the table. "Say to the child: -
o T ' , S e
. TL L maRE mHO BLOCKS. ", o \ R

1

- " Have tﬁe *child put ‘the two blocks back on the table and
say to the child: °

.- '. L]
* L e

,tnowwgivz,mz EIGHT Bﬂbcxs,”
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12.’Li§s the hlocks up op the tabie and say to the child: -

L

"NOW COUNT THE BLOCKS. f 4
(Help the child by putting h1s finger on the first -
"~ .,block saying, "ONE," and mov1ng his finger to the ,
" second block) . . ) <
s—‘\‘ '\ - ’ /' *

Iy - . ) . i
.. 1
~_

13, Place two 'squares of the same -color but- of different size
. on the table. Say to the child: ) . r

O "CIVE ME THE SMALL ONE." - ) S

“Then put the 11tt1e one back on the table and say to the

child: <. . . .

< / 4
P “GIVE ME THE LARpE ONE.." BN )
" 14, Place three squares of the same c¢olor, two of which are the

- same size and dne which is a dlfferent size. ‘Say. to the
child: ) . o - )

"GIVE ME THE ONES WHICH ARE THE: SAME."

1 Y
I . )
. .

——

g - 0 c N

,15wIHold(a piece of pape:’ih the air. §ay to the child:

"PUT YOUR HAND ON THE PAPER." - o '

’

) Then say to- the chlld- e - . -

"PUT YOUR HAND UNDER THE PAPER." L >

~ . ~ N \\\\ N ¢ ¢ -

’
© R s ‘! 5
- - . LS . ; .
~ .
.
3

) —

16. Take one plece of sandpaper for yourself and give the
” child.one piece of sandpapér and, one plece of smooth
"~ paper. Say to the child: .

" FEEL MY PAPER NOW -FEEL YOUR PAPERS. WHICH ONE
OF YOURS FEELS THE SAME AS MiNE"

. / . 3 N » N\
NN N, } . -

. - . > ”'
17. Take one sound can for yourself and give the child two ’/
sound cans,, one of. which makeés the’ same sound as your *
can. SAhake' your can and then say to- the‘thlld

f - WHICH ONE/SOUNDS TﬁE SAME AS HINE?"

-
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- 'MATERIALS NEEDED FOR POST-TEST . &
SOURCE 8 ITEMS | .
L R S S -
Toy Lending ‘% - . ' Colored Squares ‘
. Library . - : 2 sets-Red, Blue, Yallow
o : . . 1 each-Bleck white,%Orange
" R "~ Purple, Green, Brown-.
Toy Lending- o *  SHapes: )
 Library . . 2 sets-Square, Circle, R
) o . oL - Rectangle, Trlangle : Y

,

Toy Loaner o "Letter Recognition ' .
’ Letters-A,C,H,P,S o

¥

Toy Loane:- L t - Number Concepts
I . “* © ' 10 blocks-same size and color
N h - " 3 ) .
Toy Lending lerary . ' Relatlonshlp Concents
or Toy Loaner . 2 Large Squar;s and one Small:
. “y o . Square-sgme tolor ... © -,
» ?') N M . A)
ERDC ' B Sensoxy Concepts :
Toy Lending lerary Sandpaper ghd Snooth Paoer._
A . . .3 Sound Cans, 2 of which make

o 1 the same sound (no empty cans)

o
Ll
3

A

'

2
A
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_ SCORING SHEET FOR PRE-TEST: PARENT/CHILD TOY LENDING LIBRARY:
“ , , . ‘ ) .
- { - — . ) ] R .,
' . . NAME ) . DATE
/%;ilt, [ ] No answer . 2. [ ] No answer . L
—-x" [ ] First name , [ ] One word
{ ] First and last name [ ] Phrase(s)
{ ] Sentence [ ] Sentence(s) U T
3.0 [ JRed =~ . 4. [ ] Black 5. [ ] white
I } Blue ° K 5. [ 1 Green [ ] Brown
[ ] Yellow . 1 ] orange { 1 Purple
. 6. [ circle - 7. 11 circle 8. [ ] circle
. + { ] Square [ ] Square . [ ] Sqguare
[ ] Triangle . [ ] Triangle { ] Triangle
i [ ] Rectangle [ ] -Rectangle [ ] Rectangle -
9. [ ] Stcod upg' T
. [ ] Sat down v S L PR
{ ] Touched head - - :
[ ] Touched feet | - : _ .
10. [} A , ‘ L - ’.u‘ 'y
{ ] C J .
! G4 NG
~( ] P I4 #, . S \
{1 s .
- s /./
11.. [ ] Tobk two pb’lo-cks . I ] Took eight’blocks .
12. 1| ] Counted to ten : ' o , -
4 . ‘ ," / . i . ) . ' . 0' . ( < . e
13. ,t‘]-Small' .+ I.] Large . e
~14. [ ] same as ,/f | '
- . , I‘ . _ s <] )
, - 15, [Jon ) { ] under
S L . . £ :
6. '[JoFelt the same T e ..o e
\) (/ ) v - .t" - "
74 :
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VISITATION RE&ORD'

Child's Name : Date of Visitation

Na&e of -Toy (s)

1. How diid the child react to the toy? (Check one) o ..
( )was very . . { )was. moderately . ( )was- not at all
. enthusiastic R enthu51ast1c -enthusidstjc .-
~ ' . -

N
P

-

vFZ. Concepts Demonstrated |Lewvel of Comprehen51on (Check one box for

: C "+ {each concept. denonstrated) RN K
¢

a. 2 . . ja( )aware—( )partlalluqku'( )complete un-

o N S ness - stand¥r ng derstandﬁng
b. : b( )aware-( )partial_ underv( )complete un=

' : S ness - stand!ng derstanding
Ca_ . .- . |c{ )aware-( )partial under-( Yycomplete un-

> ness standing " . Qderstandjing

*
e

3. 'To what extent was the mother involved‘“(éheck,one)' s
-~ . > 1

A )was present for all of demonstratlon o A W -
; { )was present for pari- of demonstration N T '
‘ § was present for' none of demonstration - o -

rl * -
L’/ ‘ ' ¢
2t

4, How.would you descrlbe the parent- child 1nteract10n ' ’

(Check’ one box in group a and one in group b) .
a. | ) llttle interaction ' b. () positive
() moderate interaction , . { ) negative ‘
) // - . -

4

-~ -«

"5. How did the child respdnd in each of the f0110w1ng areas', o
(Circle one humber foér each area) . ) : -

1

() hlgh degree of interaction , ' T . . i
|
|
1

‘a. SOCIALLY - a R
o < ,7‘: "_‘ ' Ao o -
1 L2 g .4 5
very friendly. - ~ - . .generally .Y not ' -3
~<  and outgoing ' - £friendly ) ' . \\\fniendly |

- . . - 7 . 2 .
> . . e 'S
!

O S
2. e 0 GG R SR :




A ]

[

, -

VT ' 3

- much difficulty ‘generally good " very, good
in handling the- ) coordination & "’ coordination

toy T . manual dexterity , and' manual

B ‘ . ¢ : . dexterity

| s
.. -

-¢. EMOTIONALEY*

7

.~ 'showed, oL generally calm : . showed .no
., eXtreme ' - - - “and relaxed S emotion
emotion ' C ' ‘ e '

-
~

- » d. INTELLECTUALLY *

. ) ] vs s
grasped . 7" ‘grasped.éoncepts - ‘grasped '

<concepts ' . ; . in satisfactory _ concepts

,very quick%i amount .of time . - o vexry- slowly

’ ) . {
/ : *

+

a1
4

e

&
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. ‘ PUPIL IDENTIFICATION DATA .
. ¢ % ° - - ' "
' . ’ | ) - o PR
Parent's name L L Phone -
&y . % - ’
Child's name - , . Age* Birth (
Address ‘ ‘
City ' L ’
- \ -
¢ R DI
. I
s - ) - * - ‘4: h )
o \LS o
. . > r
2 N M - - "
* A - 4 L] - .l :
* . v ,i/ N
) i .~ B e » -
- i " N "/ ) . \ -
— / 'I
It [ . B
- / » B N '
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-
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. .
~ ]
e s
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-
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4 " . ” i . - 4
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L
@, “ % N
K} I I . R / \ . . ‘Qi } -
/ + o . . - &’ P e —-.‘
. Child ! é nam’e ~ ~ - ’ . »/ .V ,,//V ¢ *
." . _ ! - . £ . .. - ’ " - ’/ ‘é v . ,

N y ) .. -“« e v . ~ ) ' ‘4}- ’ [}
Concept ‘Statement 3 ' *.+ * Date - X :
Number ©of Concept , - " ‘Learned o '
1. .‘ . To distinguish between colotrs ' . Tt ) c 0

.25 1 To match colors .-~ ° i& - o ’ -
e : z - : . o ~ g 4
. - ' - B N 1 ey
3. .- Tor name colors R Y L
4. . To recognize 4 basic shapes R )
5. To dlsxlngulsh between 4 ) T . .
- basic shdpes RS S R )
: & ~ — : o - - '
6. To name 4 basic shapes y e -, . .
7. To count "in ‘sequencé 0-10 - - .
8. To visually-recognize numbers . o )
o - 0 - R ) //? - // - - L
9, *° _To understand the cdneebt‘o/ 10 s :
L) - —
10. . To Match numbers with quantltles . )
they represent’ B “\ e
11. To, understand coficeptiof | . | ks i . -
"Same As" T, L < " . . - !
. \ . - .«‘" ' 1
12, To u derstand size relat;on— v - _Eﬁ
. . Shiys (Tong, longe;~elongest R IR
) shoft, shorter,:sh est; tall, - R
ta lex, tallest) - . . " , 0 E
< 5 2 ol ) a -
- - &£ e ° -
-+ 13, U defstand 51ze/relatlonsh1ps . . e %L
. * of pig, bigger baggest,.small, . SE e }
sm 11,.sma11es/ - . COUTNY T e el
: - e - E
14.. // TQ undenst&nd ¢oncept of equal AP , ;j'i
k‘ o v < ~ * - - ".“ .\
15. /4 ©‘To dlstlng&ﬁsh‘between'textnre ' : T =
ax P s it T D e
v A Ly = — e Pl ls
. T "" o . '
16. ~To 1dent1£y and distinguish - . | . R RO
between selected sounds.. . Eoa . Gl
d : et S =Y a o s WP o 5
ya ST x A . T T T
7 - - - H % . ~ . PN “ :
o . - : R ) “ : . gor
/. ,/ 3 A L4 _ b ‘; -‘ . ! B = 5 k" :’j‘f
o . : Coe o E o ) S R L I
s . o> .. " ‘ N - ' AL . R
ST .o s . -y v UL A Tl A e T e
‘e B . ) 8-0 o ¢ R .'..\' * > uw" e T ;
' . v, T _ b -
. T . : .e; 3 - - 4 -, ‘:‘ r~ :‘i. 4 }: A':T;:.' ,;r'i‘




related to phy51cal task _"“

.77
‘}‘ ‘ ' ( /
Conccpt / °tatemcnt s T .  Date . - - - ;7//
Number Qj Concept ‘ . -~ " Learned - . 1
17. . To 1dent1fy sounds whlch are - ) . o
R alike‘and not-.alike o . o
. . . \
" 18, .- -To verbally locate @onnds - ) - o
. : in relatlon hlp to hlmself s
19. © ' . To undcrstand spoken words o '! -,
g \ which identify location o T
20. | i+ To categorlze 51mple ob]ects --° ) '!?',' B
" ] in or around home - oo .
21. ' To dlstlhgulﬁh betwéen . N S "
. " selected. smells * _ - -
22, ,h~ To understand, éﬁeoconcepts ‘r! N '
' . oﬁs099051te . .
g}." L %d develop qut to rlght ) - o ‘.; L
"- *“ Sl progrQSSlon ™ "- « v"/'h‘ . "; »,. .
24. ¢ ’ ‘TQ devaloﬁ Orderly sequbntlal " v e,
- designs _. 7 - . N v
és. 3 Recognize pattcrns .and extcnd - R ;
-t ‘them . o e—— N S
26, - ’ _To sqlve SP@lelc problems - L '
- .} - - through understanding re- - .. . LT A
* ’ latlonshbps of 51ze,-shape RN . . }
2127. L . TQ recognlze letters by their. . coh s e s ‘1
. -, -shape ‘~$‘ . . ~, e P TR A ‘ ]
e - ’ = T
- 28, . Relate Spoken-wdrd to a phy51dal NI ' ;
A _..‘{‘ﬂ, l- quallty ! .r ‘3‘ » " 3 a r" - ' ‘;’ B [N )
29. * Relate spoken words ln a” story .| . ST :“ 1
o 2.7 to phy31cal ObjeCtS):/:". SAEIPC e ” {
30. " To . understand sxmnle dftectlons < e .. AR
- . - 1] " ]
P
|
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‘PARLNT.QUES$IONNAIRE

g -‘._‘5

»

- * o -
Ve

. /s . - ;o .
How helpful do you-féel the Toy ' Qd1n§ lerary PrOQram
is in preparing your child. for/schoolﬁ'(chcle the numb:

whlch best descrlpes your&gn der.) .

Y

Very S ) g Sémewhat o ‘ . Not at all
helpful - ,"helpful .+ .* helpfi) ~

7

R K - . . R o~ < -

- ™

T " s .
ancerthe Toy 2é%d1nq lerary Program has begun, do you
feel your-rela ionship to your‘ﬂﬁrid~hasricheck one
answer. ) o

1 1‘pﬁang@i<£g;;;he—befter.
[ -] changed the worse?
[ ] stayed about the same?

7
+

Do you think this program should be ‘continued nexquéar?,‘

(Check one _answer,) _ ‘ LI

,[vl,Xes fr‘f

(Caeck ome answer )

//})Yes

/’

What, if any,
progrdm’
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* PURIL REFERRAL RECORD. .

Child's name:

[

-Deséription of problem:

r

“

- - ~
; ~

. - — - o A .
When was the problem noticed?

How was the problem noticedc? .

& -
.

w,
- - -t
o -

_.Agency .to whigh child was referred:

Aruitoxt provided by Eric




